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" A SUMMARY OF THE EVALUATION
FOR THE BILINGUAL DEMONSTRATION - .
' COLLEGE PREPARATORY PROGRAM (B.D.C.P.P. )
- GEORGE W WINGATE.HIGH SCHQOL - o
1982-1983 e

.

. ',“ . 'j.

: ThlS program, in its second year of funding, provided 1nstruc-.
1 tion in E.S.t. and native language skills, in addition to.bilingual =
instruction in mathematics, social studies, and'science. An academic, . o
track, college~bound’ program, B.D.C. P.P. served- approx1mately 120 limited Lo
English proficiency students of ‘Hispanic background in grades nine . o
through twelve. All program students were foreign-born:: -most from -
Panama and ‘Puerto Rico.- Many.of these students suffered intep-- ° o -
rupted- schooling. As a result ‘over .60 percent of participating S
students were overage for their grade, .- L T

Initially, the proJect had proposed a combined Hispanic/Haitian ff’-:',
b1l1ngual program, but only received funding for the Hispanic component
The program had ‘two major foci: assisting students in. successfully ’
completing high ‘school and encouraging them .to enter post-secondary :
.education, .’ Students were mainstreamed during their junior year although
.some contined to take E.S.L. or English reading courses to. enhance’ English ‘
1anguage sﬁills 1f necessary. .. 4

Title VII\and tax-levy funds supported administrative and

‘support services staff Instructional services and paraprofessional
assistance were funded by a combination of P.S.E.N., Chapter I, #odule
, 5B, tax-levy, Chapter 268, and Title VII monies. Curriculum development
was an ongoing process which inchuded the modification.of existing '
‘native language materials., In addition, materials were developed in
genieral 'science ,and social studies. Supportive services’to program
- students included guidance and-career -cqunseling, cultural visits, and
a' multilingual magazine.- Development’czbivities for staff- members

consisted of formal and informal in-scho dePartmental activities and
attendance at conferences work shops, an iversity courses. Parents, N
of participating students were involved th!gugh monthly meetings. 4

Students were assessed 1n English language development (Criterion -
" Referenced English Syntax Test), growth in their mastery .of Spanis
(teacher-made tests); mathematics, science, -and social studies (teacher- .
mdde tests); and attendance {school and: program records) Quantitative : :
“analysis of student ach1evement indicates that v ‘

--Program students mastered an average of 1. 07 CREST obJectives
per month tn the fall: and 0.95 CREST objectives in the spring, |
achieving the obJective in the -fall tem. . ' (\i
5\\\\\v . ==The overall passing rates of proqram students=in mathematics
and social studies courses were significantly Tower than the
pa551ng rates of mainstream studentsain comparable classes.

'.e:' o ° . . e ‘-‘\:‘_:_-. ‘ - - ! ‘] - \ .‘
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effectiveness of the program

"--Conducbing an analysi

e

_ f--The attendance rate of program students was sign1ficantly
o greater than that of: the

neral school population.‘.

. -s*

The following recommendatf ns are aimed at improving the overall

)Y

of the project S language ase policy
ty determine_its efficacy and how to best accomplish the ke

transition to the mainstream- .
_ﬂ' o

--Developing strategies to: prepare students for the tran51tion‘

to the mainstream. through the E.S.L. or English language - *
- skills component - so‘ﬁhat there is an integration of language-‘
] and coﬁtent by the e eventh grade, SRS . &

BN

3 --Determing possible reasons behind the high attrition rate in

-

,upper level Spanish gourses and developing strategies to
diminish the problem--

‘1'

','thlSCUSSlng ways to support more able proJect students who
e elect courses in the mainstrean- ' , S

--Assessing all students as proposed and making sure that data
are reported completely and " accurately,

--Rev1sing evaluation objectives in light of city-wide .
guidelines and accurate assessment of - student performance-.

"--Analyzing the role of the proaect director to termi ne

whether additional resources or support can made
available to- reduce her workload ‘ T

-==Where funding permits, attempting to recruit and hire a

bilingual family assistant to strengthen supportive services
to project students; f ‘ .

r--Giv1ng priority to the development and implementation

of strategies- to strengthen "the parental and community
. involvement component of .the program- L y v

i

--Colledting and analyzing ‘data’ pertaining to the Hispannc

population in this area to determine the rate of growth
or decline for future program plﬁnning, _ ‘

--Finding ways to decorate the classrooms in order to make
them more conducive to learning. I . .

’.'/'
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'BILINGUAL DEMONSTRATION COLLEGE " - ey
RN " PREPARATORY -PROGRAM . | o

. - GEORGE W. WINGATE HIGH SCHOOL

-

: Locationf ’ . . 600;kingston Avenue
- o Brooklyn New-Yonk 11203
Year of Operation: 1982-83 | | -~
I oK Title VII of the Eiementany and Secondary -
Education Act, - second”year of funding

Target Language: - - Spanish s o ;,

Number “of Participants: 120 (fall semester)
. . 50 (spring semester)

Principai .. | ",;'Robert L. schain
' N ProJect Director - ‘ Gloria P. Lemme
t . a :
OVERVIEW | o
B v '

The Bilinguai Demonstration-Coliege P;eparatony Progrmn (B'D C.P.P.)
‘is an academic track coiiege-bound program for 1imited Engiish proficient

- (LEP) students of Hispanic background The program has two maJor foci;_\

T assisting students in successfully compieting high school and encouraging
them to ‘enter post-secondary education. ' ' L,

The curriculum and materials for this prOJect consist of intensive -

Engiish as a secohd language (E.S.L.) instruction,. native 1anguage : \
1nstruction, and bilingual»instruction in mathematics, social studi;s;7

Iand science, which paralieis mainstrean curricular offerings. Students

T are mainstreamed during their junior year but may continue to take E. .S L.

or Engki h reading courses to enhance English language skills if necessary.

- . . e

.
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Support seﬁVices to students inciude guidance ahd career connse]ing,
| j cultural v151ts, and a multi]ingua] magazine. ; ) ]
"t .. The phi]osophy of bi]inpual education at Wingate is ba51ca11y
one of tran51tion a]though there is an emphasis on the. 1mportance of
the native 1anguage and cu]ture in terms of the students’ identification
and se]f-concept _
) During 1982-83, a totai of 120 Hispanic L.E. P. students were
‘served by ProJect B. D C.P. P. -Initially,. the project had proposed a com-
. bined Hispanic/Haitian bilingual program but on]y the Hispanic component ;
was funded - (Haitians at Ningate were served by a centra]]y-run Title VII
program, Project L' Ouverture, which\served three- high Schools)
' J’i This report wi]] describe the pnoJect s context componénts,f.
participants, and activities- report’ the narticipants achieveq;nt and
4attendance data, and analyze and 1nterpret these data, and make. recom-
mendations for possible program improvement. Data for this report were
collected trom interviews with schooi and progr;m adminiStrators; teachers,
parents, students,’ and program assistants- cTassroom observations- and N
a review of relevant program rezords. In additaon, a questiqnnaire '
provided by the Office of Educational Eva]uation was completed»by the

>

« . project director.




 COMMUNITY SETTING

group does not attend the public schools. This area has had a large .

I.” DEMOGRAPHIC CONTEXT

George H Ningate High School is an inner c1ty~school located

" in the Crown Heights section of Brooklyn, a few blocks from the winthrop

Avenue stop on the I.R.T. FiatbushyAvenue train, The,neighborhood is pre-
dominantiy iowerlsocio-economic status however, housing and small com-
mercial estabiishmentsihave remained stabie and undergone renovation.'
These businesses combined with the'presence of the’Downstate Medical"

Center across the street from the high school have served as sources

. of empioyment and have contributed to a sense of community in the area.

The ethnic/racial scomposition of the surrounding community is

predominantly black,'Haitian,‘Hispanic,_and,Hassidic although the latter

- influx of Hispanics'siﬁce 1974 and a stable, increasing population-of

'Haitians. The community surrounding the high school is reported to be

tﬁe largest concentration ‘of Haitia \s presently in the United States. (
;

The vast maJority of the re idents in the Crown Heights sectio
are native speakers of Haitian/Creole or Spanish and these home languages

"are used outside the schodl setting by most wingate students.

ScHoOL SITE ~ y )
) , SN Co
Jhe.LEP students at George W. Hingate High School constitute
-two maJor ethnoiinguistic minqyity groups -- Haitians and Hispanics.

It is estimated.that approximateiy 98 percent of the famiiies from

'V

. these two groups. are c1assified 3s Tow 1ncome with the remaining two -Z

. percent as‘within ‘the midd]e income [ange, Due to the_be]ow average

L4 . . - - N . Coy
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income of the surroundnng community, W1ngate High, Schoo] 1s de51gnated/

es\a Chapter I rec1pient and therefore, most of - the students are eligib
for.a free 1unoh program. r... ‘ N __5:.' .
.1 ) - '

’

wingate s Hispanic register is 184 out of a tota] register of
2,982, representing six percent of the student body.. Thq register of
students whose home 1anguage is other than Eng]ish or Spanish 1s .

312 or ten percent. The maJority of EEP students in- this category

- are of Haitian background.,‘.

b 3

According to proJect staff several problems encountered by LEP
. Students 1nc1ude ]ow-self-esteemv mobi]ity across dlStrTCtS, high drop- out

rates truancy, and diversified 1evels of academic ski]]s and 1anguage pro-

f1ciency.

As reported by the principal George hingate High Schoof;has U

’ : kd
.

a decade-long history of serv1ng LEP students through Title LII Chapter

)J
A

. r/’ T
I, and taxa]evy funds. Prior to the', existence of bi]ingua] services, 5 S L. g

classes were offered to students whose)native 1anguage was other tham e

—

English The administration stressed the 1mportance of meeting the r'i ,‘;f.f
needs of these students regardless of the availabi]ity of federal fUnds,
but pointed out the advantages invterms of personne] and:resources.of .
having had~the funds for implementing the,hi]ingual prograns.A.j L

' L °. . N . - X
. . . Co . A .
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11, STUDENT CHARAC‘[E.RISTI"C'S_"

Students come into the bilingual program via piacement testing

consisting of ora] interviews in the native 1anguage and English, reading

-“seiections in both and the resuits of the Language Assessment Battery

~ (LAB) tests in accordance with Lau/Aspira reguiations. Lo e
| Most of the program students come from Panama or Puerto R1co
while a few others come: from Eng]ish-speaking Caribbean countries such
‘as Jamaica, Tobago, and Trinidad and other Spanish-speaking countries
of Central and South America, Table 1 presents the;countries of birth
of program students for uhOm informationﬁwas_prOVided. Table é'dis- '
tr1butes the students by sex and grade. f. !
The program staff believe a number of factors impinge upon‘
1anguage acquisition -and general learning such ‘as: 1ength of time in
: the United States; need for duai 1anguage contexts in the community,
.attitudes toward-iearning a second ianguage " number of years of formal
._education ;°-and type of schooling prior to 1mmigrating.5f
. _v- Mapy of these students have suffered 1nterrupted schooling,
some may have rece1ved fewer years of education than is expected for
Atheir age. Tabie 3 presents the. number of progran students by age and
"'7:'grade and the number and percent of students overage for their grade.‘
: Tabie 4 shows the time spent by students in the bilinguai program, by

| grade.

-

4

0ne of the major probiems faced.by 1nstructiona1 and support1ve'
. staff 1s keeping program students 1n schooi Often they are kept home
to help w1th family matters or to earn income.

Y
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. 4 j
.. . TABLE 1
- ) ‘ . . _‘ . o ' ' .
: Number and Percent of Program Students by Country of Birth
e .ﬁ. ‘
Country of Birth . Number : : Pércent,
panama . . w6 -
! " Puerto Rico co : 10 48
| " Dominican Repwblic ~ 6 1
) Honduras R 1 2
E1 Salvador - S 1 2
‘ Nicaragua L ' i <L ;_ 2
Venezuela - . | - ! 2
CTOTAL - s& 100
-Over 60 percent of the students rebortéd‘were born in Panama.
«None of1the students were Bofh ih_the:Unitéd States. =
. 7 [} ~ . .
- \
‘.-~6-': .
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..~ oTABLE 2
5.

" Number and Percenthof Program Students by Sex and Grade

.‘ﬁercentrj"!' '

Number Percent* Number : : ,
of ‘Male of. .of Female = of Total | Percent of
Grade Students Grade Students Grade |Number | All Students
o 15, 41 | 1 . 53 32, 59
10 L T 29 14 26
11 2 33| 4 67 . .| 6 11
12 1 s 1 50 2 4
ToTAL 28 522 | 26 982 | s4 | 100

aPercent.of program students.

\

-The program students reported are"almost even]y divided by sex

overa]l.

»The number of program students 1n each grade decreases as grade

level 1ncreases.

‘e




= * TABLE 3 .
N\ T ,

Number of Program Students by Age and Grﬁde‘ '

. “»
’ o, 3

- -

"Grade 9 | Grade 10 | Grade 11 Grade 12 | Total

0. 0 3

_ 1
'zqgif""fi 1 | o 7'93 0 1
TOTAL | 31 »-i_ 14 6 2 53
Overage
Students: ) . _

" Number 33 R R TR N R 7
Percent |  74.2 | 0.0 | 333 [ - 0 603
ﬂé&g. Shaded boxes indiaaté éxpeéfed age range for grqde. o

*Sixty percent of fhe stUdenfs reporfed are ovéragé.for théip
grade. . | : c o o S : '
“Most overage studenfs;ére-ih the dinth gfadé.

Il
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TA&E4_~

Time Spent in the B1lingua1 Programd
(As of June, 1983) o

Time Saeht.in P _ S . T -
Bilingual- Program Grade J - Grade 10 Grade 11. Grade 12 Totals

<1 Academic Year 1 0

0 0 1

1 Academic Year . 24 V. 12 . 2 0 38
2 Academit-Years~ f»4 o 2“ 3 o i 0 ‘9\
3 Academic YearsP . 0 - 0 o1 2 3
TOTAS 29 . W, .6 - 2 5

aRounded to the nearest year;

. ’bRef‘ects part1c1pat1on 1n prev1ous bi]1ngua1 progran.  4Ww//“

g 2
.

-Seventy-s1x percent. of the students reported had been in the
program for one year or Tess. .

-E1ghteen perCent of tp\\etudents had part1c1pated in the program
for two years. ,

g ;




l . IIL. PROGRAM DESCRIPTION

PROGRAM OBJECTIVES

N ' ’ |
- Progect B.D.C.P. P. was modified considerably from its original

proposed activities. The major change was the elimination of the pro- .
’ posed Haitian:componentﬁ_ on]y_{he Hispanic componeat received’funding;
In'addition, a media component for teacher tradﬁing and‘an E S. L. parent
training component were cut from the activities origina11y planned. |
Due to the above-mentioned changes the program was unable to
-‘serve the: approximately 300 Haitian LEP students at the schoo] These
students, however, are served by a- small Tit]e VII umbrella program, ;

“ProJect L 0uverture. For 1Q82 83 the program proposed the fo]lowing

-

instructiona] and non-instructional objectives

Instructiona] Objectives

. T2
i YA AR

1)47'Progran students uﬁll master one obJective per two weeks of
instruction each semester on the Criterion Referenced Engiish

‘Syntax Test.

2) The mean scores of program’ seniors.on the New York State Regents.J
' English Examination will be higher than the 1980 scores at the
.05 level of'51gnificance.-_ . .

3) The percentage of program students passing teacher-made exami-
nations in native language arts will be'higher than the school-
'wide percentage at the .05 1eve1 of significance.‘

4) ‘The mean scores of program students on the New York State Regents
Examination in Spanish will be higher than the 1980 scores at -
the .05’1eve1 of 51gn1ficance. :

5) The percentage of students passing teacher-made examinations
: in mathematics, science, and social studies will be higher
. than the school-wide percentage at the .05 level of significance.

-10-

18
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~ 6) The mean scores of'progran'students on the New York State - o
Regents Examinations in mathematics, science, ‘and social o
- studies will be higher than the 1980 scores at the .05 Tevel
of significance. o _ .

-

. 4
7) The attendance of, program students will be higher than that \\\‘
of the general schoo] popu]ation at the .05 1eve1 of sigpifi-

cance.
. e

- Staff Deve]opment ObJectives o . o . L

1) sThe deve]opment of a bilingifal- instructiona] staff with
_ the pedagogical and guidance expertise, teaching, language
. competency, and attitudes necessary for a successful bilingual
' ' col]ege bound program. -

2);‘ The deve]opment of a suitab]e secondary teacher training \\“\\ R
' progran tn cooperation with several local universities. T

3Y7 The improvement of ethnic balance in the school instruqtiona} -
staff, - , . S .

Parent/Community Objectives:

1) The maintenance of an advisory committee of parents, teachers,
and students who will participate in the development of .
policies and strategies for the most effective imp]ementation

‘of the program. - (
M '

For a'detailed ana]ysis of the extent to which bi]ingual prograh -
}‘students accomplished the specific academic achievement obJectives, see

the chapter on "Findings v/
SR . ' o e
ORGANPEATIONAL STRUCTURE OF PROJECT B.D.C.P.P.

. The operational structure of the bilinguai progran is illustrated

L

in Figure- 1.: {t operates under the superViSion of the aSSistant prin-

cipal for foreign Tanguages who reports directly to the assistant prin-

cipal for administ,ation and guidance. The bilingual project director

supervises all Title;VII staff inc1uding the grade advisor, the educa-_
i'fh'g_:-llg




Ay y. . ‘
tional assistant, and the résource specialist. "The content-area teachers

are. superv1sed by the ass1ftant principal of the departments in which
they teach -= $ocial. studies, industrial_arts, science, mathematics or

. business. - The assistant principal for foreign languagdes describedlhis
role as one of cooraihatioh rather thahxthat of'supenvisieh;di-the

teachers working with the bilingu"?prqgram.

 FIGURE 1 - .
Y ) i . . ) . [

Organization of Project B.D.C.P.P. at
: George Wingate High School

Wm ._f.h“~ . o

\ Principal

| [ i,

.

Assistant Principal . &
Administration and Guidance .

' » Assistant Principgls
Assistant Principal | .. .| Math, Science, Social
Foreign L%nguages |- . Studies, Business, -
o ~ 7|  Industrial Arts

o

1

. Project B.D.C.P.P. |- . . Content-Area
: - Director ’ . Teachers

Grade Advisor . | |
Resource Specialist Supervision
Educational Assistant -

: - -ee 'qurdinationﬁand
, < Collaboration
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FUNDING SOURCES A\ | o - .
y »
The non-instructional component of ProJect B.D.C. P P. 1s funded

<

by two maJor sources, Title VII and tax- 1evy, as i}lustrated in Table 5.

Funding for the proﬁ‘am s instructional component is as-follows:

_ P.S,E.N.. 2 E.S.L. teachers .

Ny : v - 2.E.S.L. paraprofessiona]s
Chapterfl ) ,1 E.S.L. teacher

~ 1 E.S.L. paraprofessiona] .
o . Module 58 - 1'E.S.L. teacher
~  Tax Levy' S .2 Bilingual mathematics teacher (Spanish)
.2 B.S.L. teacher
~ .4 Spanish 1anguage arts teacher

.4 Bi]ingual science teacher (Spanish)

Chapter 268 .2 Bilingual socia] studies teacher (Spanish)
e -.»2 Bilingual mathematics teacher (Spanish)

- Title VII S| Paraprofessional (Spanish)

" STAFF CHARACTERIS%&CS Y

The characteristics of the pers;fneTVworking with Project
B.D.C.P.P. are 1nc1uded in Appendix A. Thisktabie“describes their
functions, time a]located for edch, educational background certifica-

“tion licensing infonmati/p, and the total number of years of experience
.in education in general and in bi]ingua] education in particular.
" The above data show the bilingua] program teachers as having

..
'an~average of 9.3 years in general education and 1.6 years in bilingual

<

education. It should be noted however, that the information does not
include the E.S.L. team which_serves al] LEP students at Wingate High
" School. As Fﬁgicated5préviously,'thereiare five E.S.L. teachers supported

by other fuﬁding-sources which serve ‘bilingual program students.
~13-




4

. TABLE 5 L

Funding of Non-Instructional Program.Components

L 4

)
) . ' Fuhding'SohrCe(s)~ Personnel: No. & Title(s) s

hd ‘# ) ‘ ’ . .

. i ' . ~ .
Administration ,  Tax levy . 1. Assistant Principal, .
- & Supervision g ‘Foreign Language Department \
v T ’ & : .
Tax 1evy : 3 Assistfint Principals: Science,’ _
' v Social Studies, Mathematics SRS
Titlevil  ° .8 Project Director ‘
Curriculum Title VII _'- ' .8 Resource Specialist ¥
~ Development . : o ’{ o
Supportive ~ Title VvII~ © . .6 Bilingual Grade Advisor
Services o : -
Staff Tax levy ' T;4"A§§istant Principals: Foreign
Development , . - Language, Social Studies, Mathe-
‘ o Co matjcs, Science
Parental & Title VII ' ' .«8 Project Director -
Community | x : : ’
Involvement : o . _

: Tax levy (most supplies) o
"éecretarial & Tax levy - ‘ - School secretd?iés, as needed,
Clerical Services : -~ _none permanently assigned _ -

Title vil ~ - A1l Title VII parsonnel: Project

Director; Grade Advisor; Resource
Specialist; Educational Assistant

-14-
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. IV. INSTRUCTIONAL COMPdNENT'

The maJor focus Of‘PPOJGCt B D C.P.P.'s instructional component
is to afford program students the opportunity of successfully completing
'a qeneral academic high school education .and to encourage them to continue

with post-secondary schooling. Given the heretofore high dropout rate

A .,

among Hispanic students this task requires considerable’ indiVidyalized

[}
attention and careful procedures for placement,

Upon. identifying Hispanic LEP students the placement process :
conSists of oral interViews and written teacher-made tests for reading,,
social studies and mathematics in Spanish and English as well as a test
J? general language proficiency in both lanquages. Pf doubts exist as

)
to the accuracy of these means, the LAB test is administered immediately

for purposes of placing borderline students. LEP students are placed

in courses based on their English proficiency and academic skill levels.

A member of the evaluation team reViewed placement tests for baSlC
mathematics and elementary algebra as well as Spanish and English language
tests}of writing and ‘syntax, and.assessed them to be appropriate for the
purpose of determining entry level instructional p;ggramming. ‘

The baSlC instructional program for ProJett B Qi. P. P. runs _
from 8:10 a.m. to 2:10 p.m. and students take eight da;T;’periods of ;‘7
instruction in the folloWing subJects:‘ biﬂingual'social studies (global -
studies or American studies) bilingual science (general science or.

biology); bilingual mathematics (baSic skills, pre-algebra algebra,

or regents Basic Competency), native language studies (SpaniSh 1- 5-v

-15-
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)

[y

reﬁedial Spanish 6, 7, 8-Native, or Spanish 9, a survey 1iterature
course), and two per1ods pf E.S.L. 1n1t1a11y, reduced to one as needed.
In add1t1on, students take mus1c, art, shop, physical educat1on, and

elect1ves such 3s industrial arts, f1ne arts, or bus1ness educat1on.

‘. . e .

L)
Préaect students are grouped~by-prof1c1ency 1evels in nat1ve
lgnguage and second 1anguage courses and by grade 1eve1‘%n cont7nt-area

instruction, ‘for all other courses such as mus1c, art, and “shop, they

'study together with the general student body. Add1t1ona11y, when they

reach the._eleventh grade, they are mainstreamed for‘all-instructipn

-

‘un]ess they need-additional courses in E.S.L.

-

NATIVE LANGUAGE CONTENT INSTRUCTION : , . o

|
The' program s goa] in content-area 1nstruct1on is to parallel

that of the general subject areas as spec1f1ed by the New York State

'Educat1on Department for each subJect and grade 1eve1 Accord1ng-to

) ]

‘teachers and the project dJrector,.th1s task is manageable with some

modificatibns which'emphasdze~the Caribbean area in the social studies

- -

curriculum,
: Lo \
As indicated in Table 6, two sections of general scfence 1

and one section of general science 2 with an average reg1ster of 43

| students were offered. Additionally, one sect1on each of g]oba] h1story

mathematics -- one for those who failed bilingual mathematics and one
for ghose who passed 1t -='with an avéFage reg1ster of 25 and one
section of b111ngua1 mathematics 1 with 28 students were offered. - All

classes were held for three and one-third hours per week.
' .
-16-
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- ) _ ' 3 s -
v TABLE 6
- ' Bilingual Instruction in Subject Areas
: (Fall and Spring) ) : .
: I e
b
- . .. l"" v .o )
. Class For Materials |
. Criteria for v Program % Material Appropriate
No. of Avg. | Language(s) of~ * Selection Students in Native To Students’®
Fall'Courses 7~  Classes Req. Instruction - — of Students Only? _Languaqe Reading Level?
. . .. ¢ - ) ’
General Science’ 1 36- 90% English Grade level; placement no (] yes
. 10% Spanish ¢  test or transcript , . . .
O ° * t AL : -
: . r
Regents Biolowy 1 " 43 100% ‘English Passed Gen., Sci. 2 no 50 « no - in English
' - ’ . S yes - in Spanish
.1' /" - Al .
- - “r —
Global History ?‘/3a 1 48 97% Spanish - ~ Grade; placement test yes 90 yes - for t
of : T3 English transcript / students 7
Bilinqual Math 158 1 .28 50% English Placement exam; LEP yes 60 yes
' N . SM?an'i sh ‘' Hispanic . . :
aP:_ﬁ'aprofessional is present in class. e
s . . \| : )
I , ‘ !
)
- / «
— .
. * r = :
\ R
4 M ” .
“ . . - ) . . . ‘
o S REST rOOY AVATLAME
e ! ‘ o . .

O

ERIC

Aruitoxt provided by Eic:
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’ . ! . . .
- ‘  TABLE 6 (Cont'd.) v v ] e
. o e " . o
) Bilingual Instruction in Subject Avi'eas P . LN
& : . Lo . B . ) \ . e
Kad ) ‘(’ ! : .os-
- “~ - —
N . . - Class For, . T Haterials
o~ } - Criteria for - Program % Material Appropriate
.~ - . HNo. of Avg. - Language(s) ‘of Selection _Students in Hative To Students'
Spring Course"s i, Classes Reg, Instruction : -0f Students Only? Ldnguaqe - Reading Level
: - . *e ' : .
General Science 1 1 46 ~ 90% English Failed Gen. Sci, 1 no 10 L L, Tyes
R ) 10% Spanish “or same as fall ~ . A
- . . R ! '
Gemeral Science 22 1 .30 90% English - ~ Passed Gen. Sci. 1’ no 1 yes N S
. 10% Spanish  * * . . 0 . : .
. ’ a ) L . ’ LY . }' ’
Global Historyl/2 1 32 90% Spanish ~ PYacement test 1- _ yes . o9/ yes
10% English Passed HGIS - 2 YRR T\ I
. . h R N
Math Prel/Ma Bi1 2s® 1 34  70% English, Failed MBIS no . dooi o yes
. 30% Spanisi : - ¥ W
Math Predim 2 ' 1 16 30% English Passed MBIS - - " no 8 “yes
0 Spanish e . .
aParaproféssional is present in class. :
: \M
e . I
’ % .
] :
L RN ! -
¢
&

O

ERIC

Aruitoxt provided by Eic:




e A member of-the.evaluation team observed a ninth grade social:
studies class in . Spanish and a ninth-grade mathematics class in English
There were 25 students in. the first class and the atmosphere was one. of
:: 5. high expectations and openness with a h1gh degree of structure on the
| . part'of the-teacher. The study topic was the "Thirty Years war" which g
'r-was written'on-thé'board " The teacher explained the topic and lecturedlf”
..'. for the first part of the lesson. Subsequently, a few students made |
. presentations in Spanish on. the lives of - famous people. They struggled
'f, with presenting in front of the ‘class and on occa51on, wWith the level

{.

. of-Spanish contained in.their reports. Spanish was consistently used,

(100 percent of the t1me) with no evidence of code-switching.
'f'. were a few m]nor disruptlons during the course of the lesson-'/

- materialslin use rn %his social studies class,.other th

. 'ﬁ ' . <

'e tion written on the board were 1n English and Spanish.o A paraprofes-

51onal was present whoihelped students with academic content and cir-

1

o culated arqund the room for purposes of classroom management.

[

The observed mathematics class was attended by 22 students,
“e 4 : -
three of;whom were bilingual*proJect students. The placement criteria |
for thlS course were English'prd'iciency and level of mathematics skills.

The teacher explained that ghe program students were dispersed through-

out mathematics claSSes basig on their levels and that‘51x bilingual
g studelks were registered for this particular coprse. The English language
'f and Engl:sh materials were used for the most part. although the teacher,
Tl who is fluent 1n Spanish prov1ded rexographs in Spanish and a Spanish :

text entitled Repaso Matemafibb to ‘the bilingual students., The topic

e of instruction was a rev1ew of fractions in preparation for a foggh-

- \.‘v L X _' 4 w . . ’-,?', A
RS ) . ' . tY

e .‘ ;, ' : R K
. ‘ L e . .l~f 'vv,(, ) » < : . e 0 o
' ‘# o . S N ~' W -19- ’ -" . ) B 4 —
LOR . g”.‘»,,ﬁf ' . S e . oo
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' comingjexamination.; Students.were3actively engaged‘and work ed together
,’in small groups or 1nd1v1dually to solve the problem. Since thlS course
1s part of the mainstream mathematics curriculum, Spanish was’ used only

to assist. bilingual students Wlth mathematics concepts., The teacher

e

fostered .an atmosphere conducive to learning by accepting answers in

either language as long &s students could explain the logic behind

'the1r answers. o o
: ‘ I ' : :

‘lNATIVE LANGUAGE STUDIbS INSTRUCTION

. .During 1982 83 one section each of Spanish 3 4 (remedial),
and Spanish 6 as well as Spanish Native levels 5,.6, 7 8y 9 were offered
. with an average class size of 32. students. These classes were open
v to all native speakers and Spanish 3 and 4 were open to the general
'.' .student body. All courses were held five times a week for 40 minm.
The native language studies program consists of beginning, ’
bintermediate, and advanced level courses 1n language structure that
-empha51ze speaking, listening, reading, and writing. The upper levels
,from four on 1nclude Spanish literature.g_ | '
One of the problems encountered by project staff in native

language 1nstruction is the high attrition rate in the upper levels,

»—me——~espec+allyw1n—the Regents levels. "This, coupled with the low number
| of students (other than the bilingual students) presently taking foreign

language courses, has created a need to co\iﬁhe levels. This has resulted

1 1n a heterogeneous group of students with varying skills which complicates

) 1nstructional planning.J T

-

. "
’ . ‘-r:
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Fl

it should be noted that while severa1 Spanish courses appear

on the books, only a few are offered each year for the bi11ngua1 students

based on enrol1ment and appropriate 1evels. Table 7 presents data on

.1nstruct1on 1n‘the~nat1ye.1anguage for qhe fall andvspring semesters,

A native language studies class for ninth- through twelfth- .

¢

~grade students was observed with 36 students attending out of the 40

registered. The group was extremely interested and involved in 1earning

’

v

-the'"nosotrosf form of the fmperative'in Spanish and;reviewing-for a

quiz. 'Noteworthy.wasithe high Tevel ofjstudent motivation and the

- rapport between the teacher and students. Almost a1liof the'students

asked questions, offered-ansuers,'and ass1sted each other in a positiVe‘.
manner. The 1anguage of instruct1on was Spanish exc1usive1y and thg
teacher only code-sw1tched occasionally w1th short 1nterJections. The
mater1als in use were rexographs in Spanish. There was no educationa1

assistant present in this classroom.’

ENGLISH AS A SECOND LANGUAGEnlNSTRUCTION

The E.S.L. component serves all LEP students in the school -
and is by far the. largest segment-of the program with 42 sections of
12 E.S.L. courses and an average class size of 22 stuqents. These courses
C°“§!St,°f var1ous.]evels. pre-beginning Tevel. I beg1nning 1evels I
II; fntermediate 1eve1s.d;'11, advanced levels I, II, advanced tran-

sitidna1 reading; advanced reading comnunication; and beginning;'inter-

| med1ate, and advanced English .

e

-21-
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‘TABLE 7

Instruction in the Native Language
- (Fall-and Spring)

Class For -
. Avg. Program: _ - I
Fall - No. of Class Students .. ~ Curriculum or
Courses ;Classgs Reg. Only? - Description Material in Use
LS 5N - ON ‘1 35 No. Open to Inteérmediate/ A escribir -
(Spanish . ' all native Advanced = Espanol para los-
- .. Native) - S speakers I espanoles
s ¥ 1 32 No. Mixed Intermediate Seguhdo 1ibro
. (Remedial) . class - Cuentecitos- .
-.Spring | '
- Courses’ A o
LS 6N - 9N 1 40 .~ No. Open to-‘Intermediate/ ‘Practicas de orto-
“(Spanish .- S all native Advanced - grafia/Lazapatera
Native) . speakers - prodigiosa
LS 6 S T 18 No. Open to High ST Spanish Three
' R - all Level  Intermediate Years/Lecturas
III students - .7 . para hoy '
LS 4 . 1 ‘%36 No. Open. to L5w‘ .. ‘ - Segundo iibrq,
(Remedial) . S ~all Level Intermediate . - :

“I1 students




. i ‘:.‘. -
'The content of the-E S. L. courses starts with grammar and oral
comprehension and continues with writing, reading, speech and 1iterature
as’ students progress through the levels. The transitiona] course is
de51gned to assist with<preparing LEP students for mainstreaming. vStudents
may take more than one E.S.L. course a semester depending on their need
for intensive progranming. Each course-in the E.S.L. sequence meets
five times a week for 40 minutes. _ |
_ According to the E.S.L. coordinator, in the spring there were
approximate1y 48.Hispanic program students and 250 Haitian students
" in the E.S.L. courses.' His major concern dealt with~the premature'main-
streaming of bilingual students in some instances. He stated that the
process takes approximate]y two years before they enter the mainstremn.
- The project director stated that the process takes between six months
and a year after LEP students reach the twenty-first percentile on the
LAB test. She indicated that bilingual students can continue taking
E.S. L. courses even after they are mainstreamed into monolingual ‘content-.
area courses.
| A member of the evaluation team observed one of the E. S L.
-classes in which the topic of the*lesson dealt with possessives._”The
Tesson was clearly:presented’and students wére-actively invoiVbd'in |

commenting, asking, and answering questions, and performing tasks

delineated hy e teacher. English was the medium of instruction and o

the 1anguageg ed for 100 percent of t exchange which was lively, yet .

\

%ﬁructured The teacher s sense of “humor and high expecta-

9:'

order]y and
xvudents permeated the classroom and'created a sense of c0mfort'
t of students. o R
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Table 8 presents tbe'E.S.L.'COurses offered during 1982?83..\

’ ( . - . 3 .
S TABLES_, | ey
Instruction in Engiish as a Second Language and English Reading '
(Fall and Spring) L
[}
. - ~ Number  Average - Y .
Fall - . of - - Class . : _Curriculum or-
Courses ' Classes  Register | Description  Material in Use
E.S.L. - LNEA“ .6~ 19 Beginning . Breckenridge --Access
, *“Wﬂya T, . levet' I " to English !
Sk - LNEB' P "“éf?fﬁfﬁiBeginning:' Breckenridge - Access>
L - " Level II to English
¥ E.S.L. - Lth; '“g 2 co ?3 3 ’"Intermediate Breckenridge - Acgess
= = BT Level I° - to English ‘ .
| _ E.S.L.'—'LNEDtr~ﬁ- 1 16 - - Intermediate 4Breckenridge - Access
o ¢ P L Level .II. to English
. E.S.L. - LNEE 1 '25 . ‘Advanced I  Dixson-Complete
| : . course-English
E.S.L. - LNET 1 .19 Adv. Tran'i  Alexander & Cornelius
) ' "~ . Reading '. . Composition -
E.S.Lo- LR 1 15 Adv.gom.  Life & Lang. in the USA
-E,S.g. - MO I 1 343 ~ Intro. Reading and Nriting |
I ~ (basic) _Skiiis
ENG.:I 3 . 28 - _.Beginning - Reading ‘and writing
- L% . 1st level - Skiils ,
R Y - . - ] . ] v
ENG., II -1 ,° 35 Beginning -  Elem. Composition
= : 2nd level Skiiis
ENG. iII i : 1 ',3 30_f _JIntermediate - writing Away/Real

-Stories

-24-
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~ e . .TABLE 8 (Cont'd.) -

" Instruction ih,Eng]ish‘as‘a Second Language and English Reading -

= * Number ~ Average 3 -
Spring ~ of . °  Class i ~ Curriculum or
- Courses o Classes Register Description Material in Use
E.S.L:_- LNEM ?i;‘fz' 12 Pre-beginning English Step'by‘Step
: . . . . Level T". - . L
E.S.L. - LﬁEA ' : 2 : | 17‘ sBeg1nn1ng - Breskenrfhge - Access
: ' ' i 44 Level I ~ = :to English '
 E.S.L. - LNEB .4 ~18 Beginning Breckenridge - Access
' : Level Il to English
E.S.L. - LNEC '3 .19 Intemp. I - ‘Breckenridge - Access
§ : : to English ‘
E.S.L. - LNED, . 'é o '13.‘ | 'Interﬁ. IT Breckenbidge - Access
_ ' : 5 to English
E.S.L..~LNEE 1 7 . Advanced I  Same as Fall '82 and
- ‘ . : ‘ _ _Lado -*New Review Bk 5
E.S.L;-- LNET 1’ - 16 'Adv;-Trans'l Same as Fall '82 and -
' _ - : ' Lado - New Review Bk. 5
E.S.Ls - LCR 1 ‘6 Adv. Com.,  Lado - New Review
‘ reading Book 6
Enel | (O | 42 Beginning - . Elem. Comp. Bk. I
: : ' 'vfirst.level' Elem, -Comp. Bk. II
. .ENé. II y o é B 30;5# ,fBeginnihg -  .Real Stories/Dissbveb<
' L ' - . 2nd level A By
ENG. III. 1 31  Intermediate Write Away
. ENG. N ‘1. . 25 ' ‘Advanced Let's Learn English
5 ‘ o S e - Int'l Folk. Tales —
«25-
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'1anguage stgdies.courses, and as fO]]OW?{fOF the content-area courses

-

LANGUAGE POLICY FOR BILINGUAL PROGRAM

-

The policy for JangU@ge use for 1nstruction in Project 8.D.C.P.P.

"_1s one of English- oniy for the E S.L. component Spanish only for native

~

. . Y .
- of mathematics, social studies, and science: .

Percent of ' Percent of,l
Spanish Use . EngTish Use-
9th grade ‘i , 95 ' )
10th grade . | 75 s
.11th grade = - . - 100 \ ’
| 12th grade - ; ‘ | 100 . ; i -
Nhi]e this is the 1dea] sought by the progran, the project director “‘g;,.
W

1nd1cated that ‘the actuai 1anguage use depends to a great extent on,

" the proficiency levels of students in the‘ciasses and . the type of class.

Hingate High School's administration, however, in accordance with
its own philosophy of transitional bjiipguai education promotes a. 1anguage
policy of 95 percent Spanish/50perceht English at the beginning of. the o .
year and a 5 percent Spanish/95 percent Engiish baiance by the end of |

the first yea[‘ o : i

The courses\\hserved indicated strict adherence to the program’ S | .
guideiine of 100 percent Spanish use for the native 1anguage studies class
and 100 percent Eng]ish use.for the E.S.L, ciass.‘ In subject-area classes,
however, 1angoage use varied considerably. As'indicated in Tab]e 6, the
genera] science courses tended to foiiow a 90 percent English/10 percent :
Spanish model while bioiogy, which was.a Regents colirse was offered 100

percent in English. -Globai histony, however, used Spanish over 90

[
-

%

. | L? W
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| pertent of the time, ~The'mathematics courses hed}tpé greatest range of

 language u;e, from 70_percent Spanisﬁ/30 percent Engjish to the opbbsite-
breakdown}and a 50 percent Spanish/50 percent Eanisﬁ use on eti11 another |
level. Program persdnﬁel attributed the diversity tn'ianguage use-fbf
this content area to the faci1ity of teach1ng mathematics in any 1anguage

| given the un1versality of its symbolic system.

L

-27-
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V. - NON-INSTRUCTIONAL COMPONENT .

SUPPORTIVE SERVICES

The major‘services rendered by Project.B.D;C.P.b; support'

. personnel fall—within the major categories of counseling, referrals,
famiiy contacts, and'parent education and training (see Appendix B for -
a summary of these supportiye services), Responsibility for the.first
two categories rests primariiy'with the grade advisor yho'conducts
progran adv1sements semi-annualiy wnth all program students. Her roie

;1nc1udes testing, preparing students for coilege applicatidhs, and job s
- searches, as well as genera].counseling activities pertaining,to aca-
demic and personal Probiems, Counseiing activities.aiso inciude}in;
forming'students’about graduate'requirements, financiai aid, and,coilege'
1entrance requirements, as well as assisting with their adjustment to’
a new setting, 1anguage, and culture. In addition, she makes referrais E

.where necessary to the Wi'ngate schooi based support team consisting of'

a psychologist, social worker, bilinguai special-education personnel -~ |
or testing'Speciaiist, and‘to.medical\centers or social'se;yiczdagencies.
The grade advisor also plays a‘role in determining'whether biiinguai '
students are ready for mainstreaming. She stated'that'project students
were eager to move into these classes and that their reading 1eve1 was
' the major determtnant in piacement. _ | | | _
In the absence of,a family assistant, the grade advisor and
“other project staff-have had'to‘fuifili this role by means-qf'teiephone

{ contacts and by mail. The project director felt that problems were

-28-
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 dealt with adequately due to ongoing monitoring of and 1nteraction Wlth

proJect students.

| e .' L7
. PARENFAL INVOLVEMENT

. ' ' As'proposed, parental involvement in the 6rogram was encouraged
through monthlv meetings. These meetings provided informal training to
h parents in school requirements and activities, as well as greater aware- |
ness of community resources. Attendance, however, was limited.-A major "
obstacle to more active parental involvement was agsessed to.be the high
turnover rate,of those attending meetings: at each_session,_a new‘group
of parents arrived, making planning and.organiéation difficult. Further-
‘more, parents Were'describedlas fearful of traveling in this particular
community_especially afterlschool hours. lt_was}pointéd out hy;thevv

| principal however,‘that this problem was not‘specific to the bilingual
program parents but general throughout the high school population, since
parents of this age group tend to deal only with problems pertaining to

_ their own children rather than on group activities such as meetings or

-~
- omar

. workshops.

CURRICULUM DEVELOPMENT ~ \ - e

- Although there was no obJective formulated ih'this area, cur-,lf”
r1culum development for the bilingual progran is an ongoing process in
which all teachers are 1nvolved within their respective departments.
According to the resource specialist and the project irector,,the major
;difficulty encounterad in natiVe language materials is that the level of

‘l_ I\

ilanguage used is usually too advanced for the-target population. . This
-29-
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problem is further ekacerbated by the use ofiregionalisns'and a lexicon‘,'
'unhnown to the bilingual.students, This-situationfnecessitates.a o
constant'modification of native language materials both in'academdc
‘content and languagezuse._u' S | o
. In addition to continuous curripulum modification, curriculum )
development efforts are in progress in general science ‘and social
.studies, the latter of which is presently in use’ in the classroom. Some :; >
of the science materials, previously prepared in French are now being T
" translated into Spanish The bilingual program also hopes to develop a
';, bilingual mathematics curriculum during thébcoming academic year._ g
A member of: the evaluation team reviewed Spanish language
curricular materials in social studies dealing with the importance of
.geography in ancient Egypt, democracy in Greece, and Russian industrial- ¥
1za;jpn in‘addition to those evalhated last year., I::addition, native - 'X
language rexographs were in use in the classes observed for language : |
.“studies and mathematics._ The global studTh§~and science cunricular
'gu;des were reviewed and~appeared to follow the mainstream curri€ilum

with some modifications to focus on pertinent cultural aspects absent

4
o from- the mainstremn counterparts.i There is also a complete curriculum

é for Spanish language,studies which had been developed previously att'

ba
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Most in-school staff development activities at wingate High

<

\ School are conducted departmentjwide three times a year on,a formallr ."'
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f., of the National Association for Bilingual Education in. Nashington, two

L .’j'_xf

*‘Title VII conferences -- bng sponsored by-O B.E. and the other by S.E. D % f“f'

W y.w . ” -‘
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baSlS and include issues such as proposal goals, instructional strategies,

" and. concerns of fac:)ty members. In addition, there are coﬁtinuous
d

staff conferences a informal meetings of bilingual staff members

throughout the academic year. The principal also conducts weekly '
workshops in lesson planning during the spring semester for teachers and _
‘future superVisors on a voluntary basis. Both Title VII staff members ‘ f\\\ T

and bilingual teachers participated. ‘Demonstration lessons were presented

for E S.L. teachers by a Board of Education E S L. trainer once each

semester. "

gl o g ' gl
Outside scﬁeof activities for staff development during 1982- 83 "&““"“

included-workshops on proposal writing, evaluation desdgn, data col-
lection, the BESIS survey, and E.S. L. information sponsored by the '
Office of Bilingual Education (0.B.E.) of- the New York City Public - ,i

( . :
Schools the Bilingual Bureau of the New York State Education Deparchdt . -

e '
(S E.D.), and the: Bﬁﬂingual Education SerVﬁce Center of Hunter College.;';u

JERIR

Additionally, the bilingual project director attended the annual conference

.#_&.

K-

bE

in Albany ---as well as a technology symposium sponsored by ‘the latter. ,‘vﬂ

Finally, two bilingual teacher each attended a bilingual education

2 2\

' coqf&rence at Teachers College and CUNY, Staf\\\ﬁd‘ﬁdministration _
concurred as to thesrelevanﬁe and effeetiveness of staff development a/,,mif \\
tivities in that they were kept abfeast of current issues debatesﬁ'adé
funding sources for bilingual instruction. ' : . lgf'i.i

The major thrust of staff development activities fo:%fpe“bik\jb

45 ‘, tod e

| ]‘"9031 DPDJect was in terms of university courses-and the progpi“'“




BN

Jtraining budget was ut11ized for tuition for this component Three ' 3dlf§95

-

> 33' members of the professional staff took courses in educationai administra- gffé'ﬂ;:'““7

tion and bilingual ‘education at Teachers Coliege and NeW'York Univer51ty.:.

- ,'In addition, one paraprofessionai took courses 1ead1ng to & bachblor of

..

ﬂ“‘t-‘arts degree at Pace Coilege. Al four described the: courses as ”Very A
app]icable" to their work with the bi]ingual program, "in- accordance with

the program’s obJective in this area. 'T-. S " .f;%?;;f
' hppendjx C presents specjfic data on the staffedevelopment |

P

activities of Project B.D.C. P P.g.:;

AFFECTIVE DOMAIN S AR SEU I S AU ST
The non-instructiona(’component of the biiingual program has’ ,v;f-.: R
shown its effectiveness in terms. of the higher attendance rates of Ti?piv | CREe

program students in comparison to ‘the high schooﬂ average. In addition, L IRTLS

afL,, four students were reported to have 1eft the program ih the spring - '.Vj':'

) ’

jh&if three students were fuiiy mainstreaned and one student tnansferred to. L
"‘ another school. T f: L L ';

There have~been few major discip]ine incidents aithough there '

3v\has been tension bet;een thefuispanic and Haitian students. The project 3
.&.a ° .

hf'1ght ailev1ate these tensions-'however, activities of this kind are . '.,' BN
limited hy the already heavy work_loads of Ehe Haitian and Hispanic T
grade advisors.‘ In order to deai with this situation, a council of . .

.students who report directly to the principai has been appointed to '_ i :,'.;"}
review cases of inter-group prob{ems., This has reduced tensiogs “and ?,: 'j .o .

faciiitated cooperation and participation from all groups invoived

LR L
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‘VI.__,FIND’\I»NGOS:,..STUDENT'.ACHIEVEMENT AND AT‘TENDANCE

v

...;.v.

o kSSESSMENT PROCEDURES INSTRUMENTS AND FINDINGS

: The followﬁng section presents the assessment 1nstruments and
robJect1ves,,-Many of the obJect1ves called for a compar1son of the performance °
;of.program students w1th a 1980 test gr0up on var1ous Regents exam1nat1ons.

fS1nce most of . the present program students have not yet reached the '

5;cadem1c level appropr1ate for Regents exam1nat1ons these analyses

could not be performeg' iT: E, R

: ACQUISITIQN 0F ENGLISH SYNTAX .

*The assessment 1nstrument util1zed«for measur1ng ach1evement i

1

in th1s area was the Cr1ter1on Referenced—Engllsh Syntax Test (CREST)

~ The CREST was developed by . the New York C1ty Public Schools to meqsuref"

mastery,of 1nstruct1onal obJect1ves of the E. S L. curr1cula.at the h1gh

‘ © el v, .‘.'fo; ,
o scthl level N There are four 1tems for each ObJect1ve and* mastery of
X . o ™ N e . q .
¢ anzobJect1ve 1s ach1eve¢dhhen three of the 1tems are answered correctly. .

o T "

The test has three levels beg1nn1ng (I), 1ntermed1ate (II), and advanced
: C(III)' The maximum score on Levels 1 and II s 25 wh1le the maximum

T score on. Le’vel *111 is 15. | ' |
Ri:‘ ,i;;%ffi?f 'héaﬁ d1fferences between pre-test and post-test are calculated

S to represent the. ga1n sco;e;..nd an 1ndex wh1ch represents the number of '
'RiTobJect1ves mastered per ﬁbnth is computed However, s1nce the levels are

not equated vert1cally, 1t 1s 1mposslblé to measure-ga1ns for students

I

‘iwho ‘change levels, Extens1ve tnformat1on on CREST obJect1ves and psycho- :

, A
& : A ol
PN I
EIE . . "' . o ] "
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metric properties appears in the Technical Manual New York City English -

‘as a Second Language Criterion Referenced English Syntax Test.,

| ;3- R T CREST was administered at the beginning and end of both the |

[

fall and spring semesters.. Table 9 presents the test results for students

who were pre- and post-tested with the same’ test leqel during each term.yiff‘

Data were. missing or incomplete for 17 %tudents (31. 5 percent) 1n the.

fall, and for 23 studehts (43 percent) in the spring. Examination of

Table 9 reveals that in th"t”% :‘;fpproximately 1.5 CREST obJectives per

month were mastered at Level I 0 81 obJectives were mastered at Level e

II and 0 75 obJectives were mastered at Level III In the spring tenn,

Rl

approximately 1.42 obJectives per‘month were mastered at- Level I, 0. 59

obJectives were mastered at Level II and 0. 53 objectives were mastered ﬁiﬁf;'

ll?cases the program obJective of mastering two :

~'(i.

e CREST obJectives per month (one objective per two weeks of instruction)

R atg.evel Il

‘was not attained Xy

Inspection of test score distributions 1nd1cate ‘particularly

to the initial high pre-test level of the; learners. For: the fall test1ng
se551on, 77 percent of the Level II students 1nitially mastered 75. percent

or more of the CREST obJectives on the pre-test, and 67 percent of the

a

Sl

uLevel 193 students 1nit1ally,mastered 67 percent or-more of the CREST
. Nel o

objectives on the pre-test n

Y

P . In the Spring.pre-testing se551on 65 percent of the Level II

students initially mastered 80 percent or more of the CREST obJectives, '

= e . ; : . v
. -~

- . ‘ . F
- " . e-‘.,"-

) B&ard o;.Education of the City of New York Div151on of High Schools,
1978 T _— C c N

T St - '- ’
. ) . . . N e 4 X I :'
Q =" . . . L . 4 .-34' . 4'2' . e

. ‘: R~
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;;" at Levels I and 111, that failure to achieve the obJective is in part due ':_;



and 67 percent of'the Leve1 III students had initialiy mastered 80 percent

o more of the CREST objectives.

it was not possible for the objectives to be obtained

Resuits of the Criterion Referenced English Syntax Test'

. N

.,,
‘. T,

TABLE 9

In view of these high initiai 1evels,.

<
v

(Spanish Speaking Students Pre- and Post Tested

.

¢

on Same Test Levei)

H

R

. I .
¥

Objectives -~

7 ' Average Number of Average -
- Test Number of Objectives Mastered Objectives. Months of Mastered
Level Students »‘f Pre _Post - ) Mastered* - Treatment Per Month
\ e ’ ’ o L . ,
\./ A} ’ * o
r Fa]]“ . “."
I 15 6.40  10.87 4.47 3.27 1.50
11 13 19.08 21.69 2.62 3.41 © 0.81
=1 R - el
IIT 9 10.11 12.§§ - 2.44 3.317 0.75 .
TOTAL © 37 11.76 15,08 332 3330 1,07
e a".‘--;..----------; ...................... .,. .....................
X . Spring o

1 14 8,93 14.07 5.14 3.70 . 1.02.

Fd ‘ . .- B ) ' l ) ',, . :

1. 11 19.45  21.64 2.18 Y357 0.59
I 6 1133 13.33 - 2,00 3%68 0.53
TOTAL 31 13.13  16.61 3.8 3.65 . 0.95
*PoSt-test mi nus pre;test.' o L e -

- ST .
L ) ® *
- ' i ' 43 \



STUDENT ACHIEVEMENT IN THE conrsnr AREAS | ;1

; The. progran proposed that the percentage of students passing

| teacher-made examinations in mathematics science, social studies, and

A

N

] native langage studies classes would be higher than.the school-wide

percentage at the 0. 05 level of 51gnif1cance. Program students' passing

‘ rates in classes in these areas were compared with the overall passing

IRAY

. /
rates of students in similiar mainstrean classes for both the fall and

- .spring;semesters. Mainstream student information was taken from school E

scholarship reports provided by the.project director in the,areas_of

-

mathematics, science, and social studies. Passing”rates for the program -

students in all content areas are presented in Table 10. .
! The z-test for testing ‘the significant difference between two
independent proportions was employed to compare the passing rates of
program and mainsﬂream students. These passing rates, the number of.
students in each group, and the resulting analysis are presented in*
Table 11. As indicated program students passing rates (except for
science courses in the spring) were significantly lower than those of
mainstream students. The project director attributes these lower passing
rates to the fact that many students entered the program lacking the ’

necessary academic preparation to perform well in bilingual classes

which were parallel,to mainstream offerings. (See Section VIIL. Con=

L clu51ons and Recommendations concerning twis program obJective.).

Since comparative data were not available for the camparison
of students performance in native language studies the obJective was
reformulated with the expectation that students~would achieve mi nimum
passing. rates of 70.percent.in,this area 1n,both”the_fall and_Spmng ;‘t

‘-365



‘isemesters. As presented in ‘Table 10 program students passing rates

[

- in native 1anguage studies were 82 6 percent in the fall and 78.7 percent

'in.thewspring. _Thus, the criterion was met in”natiue 1an§uage'studies_ j':" d"}j
_iuJPoth'semesters.f'“ o - 7'n”' | | ST | A

_ § Table 10 presents additfbnai information on student performance |
in business and vocational subjects.' Overaii passing rates in these

courses were 89 percent in the fall and 77 percent in the spring.

.o

L -37-
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W T e oo UImLE10
T **“~-Numben}ofjSpanish-Spgaking Students Attending Courses ‘and Percent Passing
fi ' 5 _l L _Teééheb-Made_Examinations-in Content-Area Subjects®
o T . S | _
P Grade 9 - Grade 10 Grade 11°* Grade 12 Total .
. . % % % L% %
~ Content-Area . - N - . Passing N . Passing N - Passing N * Passing N . Passin¢
e IR ) B |
Yathematics S28 . 500 12 .83 4 750 2 500 46 60.9
. ‘ . v - ‘_“.,i . - . B : . . ) . :
Science .25 . 520 - f1  s45 2 10 .1 100 39 56,4
Social Studfes 28, 30.3. 12 . 9Ly 6 8.3 -2 100 ' 48 so.e
lusiness/Vocational 2. 100 - . - - 4 100 3 667 9 . 8.9
qati‘ve - ,. | oo . ' ’ -. . ) ..-‘ . . ‘ ‘ | i ‘ “ . "~ |
-anguage Studies 28 - 75,0 12 91.7 6 100 ‘ " 46 - 82,6
| L Spring |
fathematics * ' 20."t621 13 , 5.8 2 500 .4t 5ol
jcience . .+.tn T 28 is3e 13 76,9 2 - 100 2 . 50.0 45 . 62.2
jocial ‘Studies." <. .28 © ..39:3 13 76.9 6 100" 2 50,0 ‘49, 57.1
R T o e :
lusiness/Vocational:  § 40,0 2. 100 5 100 1 100 .13 76.9
lati&e: 3 o - - 3 3 oo, - L _‘ ) o i
.anguage Studies 29_ 2.4 14 8.7 . 4 100 ' 2 . 47 78.7

Mathematics courses include remedial math, fundamental math, algebra, and R.C.T. preparation,
Sciencte courses include general science, biology, and geology/earth science. Secial studies
courses include world/global history, American history, and economics. Native language studies
coursés include levels'1l through 8, and advanced placement, 46 o S :




- TABLE 11 | o h
Compafisdn_of-Pasﬁiﬁé Rafés]for'Mainétream and Program‘St;déntsj- '
- Maihstredﬁa: "”'Program.}' - o : g
- , - Passing Rate ' ‘' Passing Rate ° 3z
Content Area - ”%Semester_ Percent (Number) Percent (Number) ‘uVa1ue p
‘Mathematics Fédtg._ 70 (1,257) 60.9 '(45) . 2.6 © 005
Mathematics ~ Spring 82:8 ©(950) . 59.1 . (44) 4. 17f1< 60i"”'
Science Fall - '78.3 ' (575) - 56.4' (39) _-3 32 4 001" ”
Science . Spring - 70,6 (496) 62.2 '(45) o 24 11‘;ffff"
Social Studies Fall = . 83.2 (1,079)  60.4 (48) l-4 23 <. 001
Social Studies Sprimg . 86.8  (706) 5.1 '(49) '-5.14 <.001
[ 4

aStuden_ts in similar mainstream'classés (see 1isting under Table 10).

a7 |
. -36-. : . | | . | '.#
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"STUDENT ATTENOANCE < . . .

Jn accordance with programlohJectives, the program student
attendance rate was compared with the attendance rate of the generai
-student - popuiation (n 2 758) with the expectation that the former would
| be significantiy greater than the 1atter.
| A z-test was ‘used to ‘test the difference between the attendance
rates. An obtained z-va1Ue that reaches statisticai significance indicates
that the progran attendance rate is not a representative sample of the
' school population, that 1s, they are significantiy different. .

. '_ As indicated in Table 12 the program student attendance rate 2
.(87.09 percent) was found to be significantiy greater (p=.035) than that -
of the general school popu]ation (76 76 percent)

w..‘ .o . — . . .

. -40+

48.7,‘

s
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TABLE 12

' Significance of the Difference BetWeen the Attendance Percentage

“of Program Students and the Attendance Percentage of the Schoo]z

Number of Mean . Standard |

| Grade  Students  Percentage . Deviation ,
R 32 - '?5-59".j_ 15.67
/ 0 u 82 . 11.52
SR U SR 7 A 3.26

12 2 8.5  10.60
oA o s4 | |

13.62

" Average School-Wide Attendédnce Percentage: 76.76

Percentage . o : I
" Difference = 10. 33 z=1.80 - 'p=",.035
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vIL. CONCLUSIONS AND RECOMHENDATIONS

I The 1982-83 evaluation of Project B D C P. P. at Wingate High
.ffsch ol revealed a project which due to 1imitations imposed by the |

funding source, had been drasticaiiy reduced in scope from its originaiiy’
" proposed obJectives. Due*to this modification, the progran was abie .

to serVe only a small number of Hispanic LEP students (a 1arger group-‘
 of Haitian?students were prdvided with'1imited}services.under'another
'Titie VII umbreHa program) _ ) e S h

The proaect personnei are highly committed to the students and ."'

pr0gram goals. They aii serve many functions within the high schooi "
"‘and the evaiuation team was impressed with their energy ievei dedication,

and hard work. However, it appeared that: the project director in partic- ;'

ular, is over-extended in her responsibiiities. Administering a Title

~VII proJect, teaching courses, being responsible for public reiatiohs and

parentai contacts, coordinating with other departments, and conducting staff o

_deveiopment activities appear overwheiming for one . individuai.
The administration and bilinguai staff at wingate were coopera-
tive and enthusiastic about the evaluation visits. They provided An-.

- formation and insights at each Juncture of the process.

: with the above comments 1n mind the evaiuation team submits the
, Ry

7

fo]iowing recommendations
1) An analysis of the proJect S ianguage use podicy shouid

be conducted to detemine: 1ts efficacy._ Project staff might focus on how

O
Vet

best to accomplish’ student tran51tion to the mainstream using the present _

| 95 or’ 100 percent Spanish poiicy in.the ninth grade and reaching a zero




or 5 percent 1eve1 by the eleventh grade for students continuing through .

the program. The proaect staff might a]so'meet with the school adminis-;_> '

..-'

tration to discuss studentbtransition to fhe mainstream and mutually to
'develop reaiistic strategies for accompiishing this goal. For exampie,,fif
strategies might be developed to prepare studehts for the transition to
the mainstream curriculUm through the E.S.L. -or Engiish 1anguage skills
component S0 that there is an integration of 1anguageﬁand content by

the time they reach the eleventh grade.,

— 2) ﬁrogram staff should try to determine the reasons'for.the.

| high attrition'rate’in the upper 1eve1‘Spanish coursesfand,develop .
strategies to‘diminish it., For exampie,'the materials may be too‘ad--
vanced or of a iow interest level for the bilinguai‘students;'theipre; .
ceding courses.may not be structured in a way which prepares students'

for the advanced levels.

4

3) Due to the 1imi ted number of courses availabie to progran
students, proaect staff might discuss wa/s of supporting more able students
who elect courses in the mainstream. One such method might. be to. establishn.

- a peer tutoring progran with former program students or monolinqualipupils
" working with proaect participants. A tutoring program wouid'also benefit-
the manyastudents who enter the program without the academic preparation

necessary to perform: satisfactoriiy 1n content area. courses.

’ﬁj' Io 1nsdre "that student growth is being adequately measured
'the proaect should make sure that ail students are assessed .as proposed
and that data are: reported completely and accurateiy. The_program;might

also consider revising 1ts_obJect1ves concerning student achievement on

s
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| the- CREST to reflect the city-wide guidelgnes -- mastery of one CREST

e

_obJective per month of instruction - tofmore reasonably assess student

growth in English as a second language. In addition, the proposed com-

parison between progran and mainstream student performance in content-

i’

‘3area subJects might be- better assessed with :/paf%mental exams °P'5ta“d'

"ardized instruments which would tend to elim nate differences which might

- exist due to different teacher standards. It is also suggested that the

e

:7ff‘ _ '§), The. high school administratjon should analyze the role

serVices to project students. Presently, the project director and grade '

obJective be revised to,state that program students performance shou]d

Qot differ significantlyifrom the mainstream.. That is,,given equal 'Q,.fs ﬂ@.*.

r,,.. e g-,\-;...‘ N

’ instruction, the students would be expected to. perform equally well

'6"‘ .

-

-q. .

of the proJect director and determine whether'some additional resources _

or form of support can be made available to lessen her. workload Hhere :

| funding permits, ‘the. administration and progran ‘director should attempf

to&recruit and hire a bilingual family assistant to strengthen supportive _

s’n-(

. *,; 3
"-. “vﬁ

a2

, . 9,
advisor are assuming this responsibility.iu_ '/ e . '?f‘~>

- 6) Priority should be given to developing and implementing

'strategies to strengthen the parental and community involvement in .

. participation.
'?, ) ] N

ProJect B.D. C.P.P. Newsletters, conrespondence, and phone contact are

means of initiating the process but a systematic, ongoing attempt carried.

out by counselors, grade advisors, and’ family assistants in conjunction

© with the prosecp director and students is recommended for greater parental '

[
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b .."

Demograph1c data'm1ght be aggregated and ana]yzed per-

ta1n1ng to the H1span1c popu]ation 1n this area in. order to determine 'T{?ﬂf

_ the rate of change for future progran p]anning. : : f;r;{
* 01{',;__;_. .. \ . B ._ ‘v o ) 4 ; _‘-1‘""10 o .

'P; 8) The program‘personnel and students should develop ways of ;
decorativg the classrooms to make them more conducive to 1earn1ng. Nh11e Tl T
vandalism and room-sharing are typical prob]ems within the h1gh schoo], some
}frm of art work and: other visual. 29ds wou]d enhance the learnﬁng env1ronment. .
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i R R Staff Characterf’stics .
- vab oy _'

L ‘kTime Date Mppt, % i o LU Total Years t  Years C Yars
i) ;pr e i CUteithe v 0 SEiperfence - Experfencer. Experfence:
Functiofs) unction Function. Ed““t“" -+ e flcation '.'-“9"59(5) @ infducatfon . Bilingual" E.SiL. :

,X, . .o P LB ' ' l‘." L . - ' L L Ce e -
*1\ R o S ‘ S ) ; _|
Prdject mrector 08 10/Bl BA. Pol Sci, | [ Reg. Bil ;oc. Studies 16 (Spanish) = &5 .. -1
HS Social Studies '@ 9/80 o HA. Teaching Span. o Span, BFes 4 T 3 (WS Soctal L ,
Teacher= = . = = i Reg.g Soc. Stud e Studies)

Grade Mvisor’ &6« 2/83.° B, Sclence - - yvCY -H S, Scienc@ Y+ 1(HS, Sclence) 1°  none
Sciedcéteagher A% T ot Common'Branches S AR
(htdinqual/ gular) S R ED D S R T

Curricala: vcialis’t 8 ll/81 BA Spahisw Ed CEUMCY . Regu H.S. Spandsh o2 0 L % e
Teacher - Spanish - .21 ll/81 HA Span..Ed« o O "'jf o T

9
»
Q

. ". - \’
ot ’ : oot DTS B "
uﬂ o ae ,“

il ot ]
LR O : ¥ ety ' Pt :

o ' Ty R co b

Math Teacher C L Vo T B 3 oo
Bilingual Spapisp 2 e 9/82 1 BLA, English NVC‘ Temp Per DiemEng. ) ER
Reqm,r e S8 T Ty M.A, Reading . NVS - DK, S. ) S s ,

?

Sciencé" T@acher’ oA g o « R R
Bilingual Spanish .2 - “2/83  B,A, ChemiStry - WC. H.S. Reg, Gen. Scie § (0.H,S.) . 2" none .
Rewular . . .8 lopgage MA. Chemistry = Chemistry = 20 (HS.)
Math Teacher S SRR Lo S ey
Bilingual Spamish 2 2/83  B.A, Mathematics = NYC™  Math - Req. DS T(HS) o Uz none-
Reqular o B 3t long ago g o DS O
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Supnort Servlces Offered to Prog?am Students (Fall and Spring)

oo e, R

o 4 ' K s - . - L
DA ' T *,.' *,

T S—

’Typg of ;é‘f'{(*iée

DTS 18 e
. o e
Staff rerson153

. Description® ReSponsible .

. Frequen!y

p-'b.;‘!

Servte foered "ﬂ' v gleryi

‘ﬁ o Langug"ge in Whicn -
e 1s Offered -

COUSELING

 Shompuic.

B
° PERSONAL

v

o C(H:LEGE ADVISEMF.IIT lnfoaztudents of finandal

!

. lNDlVIDUAL

IV‘

,‘,4-"

e snnup ’

Y

&

&“

,Aqf- , setting and c(nstpms.‘ o o

- ' ' ‘\vLﬂ‘ .
AT " '
4 CAREER ORIENTAMM lnforn s*‘tudé\ts of career choice;, Grade, Advisor. N
: o B - . . ?Nj mr.rcw'f Spn . 4 :

Q&

.o i . P
Co g, 4 XY (R "
- A L

inforni ';;tudqnts of graduauo’n
- requirements; evalu&e ".-j . ;%saf ..‘;, , |

,’1»

Help !tudents Adjust; to new Q

A s #ade Agvrisor[

‘. .

. Feulum
T #malist

* trafning.

_h

r‘ 3 ‘ ?‘ .
| Grade Adxisor /

- ajds o] lege requir!m(nts' ; .

.. college prograap. L s N
e . . : e

X Grade Advisor
"a'.", : ‘ "y‘ Ny o .

Post advising. T

£/ ' } .‘ , l‘
Fﬁst ma&ters that are not ,
_“personal may, befhandled in
Smalg groups. R

‘-,'r:::

) . § .
S e

Grade Advisor
~ Project Director;
“Curriculum.

R E
-,Grade,_Mvisor-;; ot lga_s&"once 2 term- iy;
3 v ; lﬁa e
---~-~transcrip Sy to i W T oo
' ' @:‘.’

Pro,j tl)?reqtor sequently;
" see G.A, Yery often)

“Specfalist

I

$pani§h/English

P ) P‘ ' ¥
R Ty @

' a5 ueded someti 's fre--.
(bil?ngual students ﬁ

R
mnish/Enql ish
L'y

frequently e " SpanishjEnglfsh

g
frequq,’(t!y -8~

rs ‘.

needed or reques.ted by

; Spanish/EngHsh
students, who*usially visie. ’ ,

. G.K’.nﬂth a friend unless the
. matter-{s personal of in-
~volves di;cipline

"..“‘-..’ ° ) ‘,‘ . 3 S . . .
N R
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R nneennixe

‘ | | R Support Services Offered to Program Students (Fail and Spring)
B N : - Staff Person(s)  Frequency of : Language in Which
Type of Service - Description - o “ Responsible .-~ Service Offered - -+ Service 15 Offered
e o " ' . , ‘ ] . . ‘ I _m ' .
REFERRALS R o
C° INGSCHOOL . . To Grade Advisor.dr_any teacher  Referrals to "as needed, on-teather. ' Spanish/Engiish,g:
, S o : ~Sch-Based Support . request | ‘
L . . ~ Team (psych., $0C. .. oy - |
- , | ~ worker -bil, throu R
‘ in for Sp, Ed, tes
N | ,ing, or-as neededg , , . |
OULOFSOH0L  Referrls for psychological - -Grade Advisor - as needed by student or on  Spanish/English
o o counseling, medical testing  services at nearby request of teacher ) | L
. A ‘hospital '
v .
FAMILY CONTACTS . . ~ e o R A . |
® TELEPHONE :'”5i Parent c?ptact for discipline, “Mﬂaﬁisae Adv.; Proj. s needed; nes.been‘frequent Spanish/Engiisn‘ .
~ o  vork habits or any iegitinate'”" Diry; Curr, Spoy - in @ few cases ‘ |
;% reasons, s subject ‘teachers S
° MAIL 'f_ , Regular mail to inform parents Grade Advisor; ’ as needed re: neetings. Spanish/Engiish
' about meetings (as needed) Project Director disciplinary matters L

. ,Ib.l- . ' v ‘ . . '
° QROGRAM ACTIVITIES Cuiturai activities and cross- A Title VII frequent in-class; not as  Spanish/English

'culturai activities, personnél and . frequent out- of-class (dan-
RS ‘ E 'teachers ' gerous neiqhborhood)
j‘“ SCHOOL ACTIVITIES  Project Director- Grade Advisor, Heny bil students T ‘ ' -SpaniSn/Engiishj'
’ ﬁturricuiun Specialist " {n Wingate Student’ o A
' . - Counctl .
o c
4 (I i
. ¥ ] \ l ;‘ ‘ l‘
y .
w o . .ﬂ,
| “ Y . £k
i A \ . -‘.i‘(
A L |




APPENDIX a |

Support Services Offered to Proqram Students (Fall and. Sprinq)

B IR R « 'Staff'Person(s) : Frequency of R ' Lahquaqé ln‘H'hich'.
Type of Service Description - .- ~ . Responsible . Service Offered . Service {5 Offered
PARENT EDUCATION MO~ | o T

. —————— . o I

o CLASSES .%; | Not formal, but there fs tralning Project Diréctor 5.6 tines.per year and - Spanish/English
- ' " at ‘every parents meeting re with backup by a5 needed on an individual - o
requirements, leadership, school Title VI staff  basls B -

Co 7 activities; and cmmunity and teachers
- " resources, . ‘ - '
'\', . . Y
N q ’
""v;".l I
‘t';’"_.
S o
.
\ v o
4 . {”
4 |
v
! » ! K f: .
' b1 » N
a ??’ ‘ '- ! * i
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APPENDIX ¢

- mﬁmmmmmmmnnmn ;

‘ '

| Strgceqy .

Description(s),

Goals, or Titles

Staff Attending Speaker or Presenter

R

Frequency or

~ Humber of Sessions

Pre-Service for
Future Program
in Haitfan Creole

HthminuwhlmwmeAthwusMbﬂ.wwmnHmﬁMZwMﬂn-Mw

sounds - spel 1ing, for a1l
bilfngoal teachers

(Haitfan conponent; others . (one Session)

A free) - . Yaick borin - Profect
» e L'Ouverture (5 sessions)

@t o . :
. . v . '

“Five sessions fn il
wﬂthSmwl
. lunch periods;- one after

school

Yo

* Dept, Meetings-

Severd] neecings re: proposg) All bilingual and ES.L, © David Krulick (ESL Unit)

goals, strategies

Hany mestings of Hispanic
conponent staff members,

|  informally

teachers ~contributed suggestions on
approaches.
Project director and involved In-house; no outside
staff mesbers . presenters £
o .’ \

,ror

Three with whole’ dept
present- smaller k-
sessfons "

u}

Staff conferences 00"

‘ daily basts; or as
. needed; no renular full

meetings.
N\

,:' '_,r'

Norkshops

Informal,- on Proposal
Conponents

Ain: to divide task of

‘Writing proposal

: AII teachers, 85 free time J frevlllion Karl Folkes

al loved, . \

.I,r

Two at school; tuo’ac
Office of Bil, Ed,

q .

" Lesson Planning

Aim:. lnscruccfonal 1nprove-
neat.

All Title VI teachers;lﬂisp. Dr, Robert L. Schain,
comonent and other teachers Principal o X

Weekly, during/spring
semester .

Other Nenonstrations

£,S.L, denonstrations

E.S.L, teachers Jud Haldoua, ceacher :
' ' trainer for £,5.L Unit

y

]

Unce during semester |



o O e
- Staff Development Activities Outside School

Description(s)‘. '

Stratey . Goals, or Jitles R Sponso_rliocation Spe'ai;eo or Presenter
Norkshops Held .  Technical assistance for .0ffice of Biliogual td. Nany spéakers‘ fFrom 0B -f‘
‘Outside School ~, proposal writing . - . 131 Livingston St. B B '
‘ i _ | o New York State £d, Dept, . Carmen Perez et al,
- » | «  Norld Trade Center .
v | o Bl Edue, Service Center  Many
“ Evaluation; data collection ® Office of 81, £d. fhenis M iende;-Delarpie'y: it
Conferences and " BESIS surveys information, * (severa) conferences)  Many -
Sympasia | E.Sl.[,. informatdon - |
. | Nitiona) Assactation for TMBE - Mashington ™ Kany
P , Bl d, (ABE) conference h o
m ’ . ! i
iy Title VI and athr person- Office of B, K6, . fullda Ot ,
Sk nel Conf, with Auilda Orta  Kave Hill . .
" Other Title VI Eralation o, WY State Ed."oept.-ilbany' Carmen*Perez ei:a ,‘,\lProjeot Iiirector. e
o o - " | "‘"a’-..".u.
. Technology sympos fum Ni State Ed, Dept.-iibony Cannen Perez eir i s .
il B Conference' Tachers ollege - M« naﬁy "(cumimns
A . Hlingual Ed. Conference._,_ Cliiii M

f

ivi 1!'

| , )

| wt ety

Lot 7 S, oty g
'-?f‘ .".: .\i'-’ ¢

g v b
I ' .




. APPENDIXC . .
Uri‘iversity: Courses Attended by Staf_f (Prqfes;’»ionﬂ and v,?araprof}essiona1)

o

T

Staff-\» - Institution Lo ,-caupsgs - . Ergquency | g

R . -~

Teachers College .. f," : .'C,ddrses, ) ‘E{iuca'tional v Usuallj.‘_l‘/seméster,
ot o ‘ ~ 'Admistrafion . - e
vl L - : Rt | CeEE L
‘New York Uhiversity COuées in Bilingual = - 'Usuaﬁyi/séﬁnésiei?
; , Education = . ST : REEE

+ .

Professfional

-

o

Course in Bflingual ~ 1 (first course in
Education = degree program) ' .

e . . . .
b ) .t . vow 2. e N

Téachers Col lege

ot

Y

.' ) . - o . EE ‘ '.f'?..' ’ ’ ’ . "-‘,;,- ,’
Paraprofessional Pace College . . - Courses -toward B.A,:, L Usuany‘d/sveai_e;s.tg;-;

rs
»




